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INTRODUCTION
“We are confronted with many pressing issues, appearing all 
over the world. The burning of fossil fuels is disrupting our 
climate, with the potential of widespread devastation. As 
people alter more natural areas, and introduce new species 
into ecosystems, habitats and species are being lost forever. 
Our lifestyle and industries release many forms of pollution to 
land, water and air that are unhealthy for living things. Our rate 
of consumption is depleting limited resources, and in many 
places we are degrading our natural fertility base of water and 
soil.” Enviroschools kit, p6. 

Through the Enviroschools Programme we can become 
equipped with knowledge of our inter-connected world, share 
insights and work together to effect change.

The purpose of this learning for sustainability focus of Global 
Issues – Local Realities is to empower students to participate 
in decision-making and action towards a more sustainable 
community both locally and further afield. Through this 
process they will develop knowledge and understanding of 
interdependence/ whanaungatanga of human society and the 
natural ecosystems that nourish them.

Students will be encouraged to develop a sense of self and an 
appreciation of the diversity of people and cultures, affirmation 
of social justice and human rights, as well as building peace 
and actions for a sustainable future. Māori perspectives will 
enrich this experience.

Please refer to the Enviroschools kit, page 6, for an overview of 
the context of Global Issues – Local Realities and a link to the 
various resources to help build knowledge and understanding.

KEY CONCEPTS
• Interdependence and globalisation – There are complex 

social, economic and political links between people, and 
the impact that changes can have on each other are 
likewise complex.

• Identity and cultural diversity – We have a sense of 
place and identity as New Zealanders. We each have our 
own culture and can learn from and respect the culture of 
others.

• Global citizenship – We think of others on the planet and 
how our actions might affect them. We transcend national, 
religious and cultural divides to actively care for each other 
and our planet. We care for the Earth, we care for people 
and share resources fairly.

• Social justice and human rights – We all have rights and 
responsibilities and can stand up for these and also respect 
the rights of others through an understanding of the 
impact of inequality and discrimination. 

• Peace building and conflict resolution – We can 
participate at school and in our local and global 
communities in ways that encourage inclusiveness and 
value all opinions and ideas. 

• We can live, learn and earn in a sustainable community 
– We can meet our current needs without diminishing 
the quality of the environment anywhere in the world or 
reducing the capacity of future generations to meet their 
needs.

A global perspective offers students and teachers:

• an approach which takes into account the whole of human 
society and the environments in which people live

• an emphasis on the future, the dynamic nature of human 
society, and each person’s capacity to choose and shape 
preferred futures

• an opportunity to explore important themes such as 
change, interdependence, identity and diversity, rights 
and responsibilities, peace building, poverty and wealth, 
sustainability, equity and equality, and global justice

• a focus on co-operative learning, decision-making and 
action, and shared responsibility with an emphasis on 
critical thinking and communication

• an opportunity to develop positive and responsible values 
and attitudes, important skills and an orientation to active 
participation

• an opportunity to explore how other cultures and societies 
are managing issues important to them.
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Some issues and notions that could be 
considered:
Many of these issues and notions are explored by Government 
and non-government and charitable organisations which 
provide definitions on their websites (see tool box). This list 
is not definitive and students may come up with their own 
list (current situation). Refer to page 4 of the Enviroschools 
Handbook for the Enviroschools kaupapa of creating a healthy, 
peaceful, sustainable world.

Issues: Notions:

Poverty

Inequality

Biodiversity loss

Biosecurity 

Human security

Consumption

Justice

Climate change

Pollution

Malnutrition

Military spending

Conflict

Education

Natural disasters

Loss of language and culture

Rights of a child/human rights

Rights and responsibilities 

Food security

Notion of being adequately 
nourished

Urbanisation

Loss of biodiversity as a result of 
food production

Limited/finite resources

Sustainability

Development 

Environmental refugees

Migration/invasion

Dignity

Different decision- making 
models

Citizenship

Resilience

Aid

Economic partnerships

Conflict free supply of goods

PEDAGOGY
This focus is an opportunity to explore the Enviroschools 
Guiding Principle: Respect for Diversity of People and Culture. 
This respect is integral to achieving a sustainable environment 
in New Zealand (and the world) – one that is fair, peaceful and 
co-operative and makes the most of our rich cultural traditions.

Global Issues – Local Realities is an opportunity to promote 
positive values, for students to take responsibility for their 
actions and to see themselves as global citizens who can 
contribute to a more peaceful, just and sustainable world. It 
can be a platform for including aspects of the students’ wider 
lives/out of school experiences. Culturally responsive pedagogy 
will allow students to succeed through their whākapapa, as 
their whākapapa identifies them.

The Action Learning Cycle will guide teachers and students 
through an inquiry process that allows students to consider 
their prior learning and experiences, current understanding 
of aspects of global issues and how these affect their lives 
and how students’ actions/behaviour influences the lives and 
environment in other parts of the world. This will include 
finding out what is already happening and exploring alternative 
approaches. This will then lead to decision-making and action-
taking that is meaningful to them. Reflection is a key aspect of 
this learning process.

Understandings can be developed through a range of 
approaches – discussing current issues, asking questions, 
gathering information, completing surveys, provoking 
discussion, exploring and analysing different attitudes, values 
and perspectives, experiential activities that help explore these, 
contributing to planning and participating in action. This focus 
will engage students with the world they live in and develop 
the ability to take meaningful, relevant action for a sustainable 
future. This means that teaching needs to help develop action 
competence in students. 

Examples of types of learning to encourage action competence 
include experiential learning, co-operative learning, problem-
based learning, inquiry-based learning and reflective 
practice. Some of these are explained, with examples in the 
Enviroschools Kit, Learning and Teaching Methods, page 31. A 
visual display, (Pool of Knowledge/ Puna Matauranga, page 37 of 
the kit) will show the development of ideas and understandings 
and could be represented as an ocean or Earth or something 
related to the particular issues you are exploring. 

Consideration of all four aspects of sustainability is crucial 
for allowing students to explore different perspectives and 
balances.
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The four aspects of sustainability:

Environmental sustainability is about maintaining the 
integrity of life support systems. This aspect incorporates the 
important notions of biodiversity and ecosystem services. 
Environmental sustainability is fundamental to a sustainable 
future.

Social sustainability is about equity within and between 
generations and within and between ethnic and social 
groups. It is inclusive of people’s mental and physical 
wellbeing and the cohesion of their communities based on a 
fair distribution of natural resources.

Cultural sustainability refers to the nourishment and 
sharing of attitudes and values that represent diverse ways 
of viewing the world. Cultural sustainability is inclusive of 
political sustainability, which is about all citizens having the 
opportunity to express their views freely and participate in 
decision-making.

Economic sustainability means using resources to provide 
necessary and desirable products and services for the present 
generation without compromising the ability of future 
generations to do the same. 

From: www.seniorsecondary.tki.org.nz/Social-sciences/Education-for-
sustainability/Key-concepts/Aspects-of-sustainability

Action competence:
The process of students taking action in education for 
sustainability develops action competence. Experts tell us that 
action competence is students having the ability and willingness 
to take action on issues that interest them. In practice, action 
competence is learning and understanding about environmental 
issues so that students can plan, and take informed action on 
those issues.

Action competence supports the development of the key 
competencies of the NZ Curriculum through the process of taking 
informed action.

In education for sustainability six aspects that support the 
development of student action competence have been identified 
through research in New Zealand schools. These are:

Experience, Reflection, Knowledge, Visions for a sustainable 
Future, Action-taking for sustainability, Connectedness

From: www.efs.tki.org.nz/EfS-in-the-curriculum/Taking-action/Action-
competence

The what if questions 
These questions were first used in the Enviroschools kit 2002 
under the theme of Living Landscapes (pg 195) and Ecological 
Building (pg 234). They have since been developed for different 
contexts and have been shown to be a valuable tool to provoke 
discussion and consider different perspectives. They were further 
developed in the Enviroschools kit update (Exploring Alternative 
section, page 181). The Sustainable Communities through kai 
project blog http://sustainablekai.blogspot.co.nz/ has more in the 26 
November 2012 post. Refer tool box for further questions.
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THE CURRICULUM
The New Zealand Curriculum (NZC) states that “future focused issues are a rich source of learning opportunities. They encourage 
the making of connections across curriculum areas, values and key competencies, and they are relevant to students’ futures.

Such issues include:

• Sustainability – exploring long term impact of social, cultural, scientific, technological, economic, or political practices on 
society and the environment

• Citizenship – exploring what it means to be a citizen and to contribute to the development and wellbeing of society

• Enterprise – exploring what it is to be innovative and entrepreneurial

• Globalisation – exploring what it means to be part of a global community and to live amongst diverse cultures.” Page 39, New 
Zealand Curriculum 2007

New Zealand curriculum Vision  
and Principles covered 

Related global issues, local 
realities learning concepts Content

Confident – positive in their own identity 

Treaty of Waitangi – our bicultural foundations

Social justice and human rights

Peace building and conflict 
resolution

Interdependence and globalisation

Indigenous and minority groups throughout the world, 
their special connections and knowledge of place 
viewed through historical, social, environmental and 
political lenses 

Connected – to the land, the environment 
the communities and becoming international 
citizens

Inclusion – learning environments that model 
non-sexist, non-racist, non-discriminatory 
behaviour

Identity and cultural diversity

Social justice and human rights

Interdependence and globalisation

The diversity of traditions, cultures, belief systems and 
religions of people 

Equitable and peaceful relations with countries around 
the world

Effective regional and global citizenship

Actively involved

Lifelong learners 

Future focus

Taking action for sustainable 
futures

Taking individual and collective, informed action 
towards balancing the social, political, economic and 
environmental aspects of life on Earth. Understanding 
the connections between local actions to global issues

There will be opportunities for all key competencies to be developed and valued. This learning will be rich in social sciences 
(identity, culture and organisation, place and environment, continuity and change, and the economic world). 

This resource does not intend to be specific about NZC learning objectives as this will depend on what issues and actions are 
explored and how these are presented. However, possibilities can be explored during the teacher workshops. It is envisaged 
that students will engage in an integrated enquiry learning process with opportunities to share learning both collaboratively and 
individually.

WORKSHOPS, EVENTS AND CREATING A TIMEFRAME
18 March: Teacher energiser workshop – Global Issues – Local Realities

Mid-year: Student creativity and knowledge gathering. District clusters in response to needs.

12 November: Our end of year students’ celebration of learning and action will be held in Hamilton. Ideas for this event and 
district based alternatives will be developed in consultation through the first part of the year. A global village concept is one 
possibility.

The Enviroschools pedagogy implicates action-taking. This needs to be planned for so that students have the opportunity to do 
so after some knowledge building. Action at some level could take place early on and then be used as a springboard to further 
develop knowledge, leading to greater understanding and competence. Alternatively, action could take place throughout the 
learning process or near the end of this, leading to final reflection. It might be that several cycles of the ALC have been passed 
through during this process.
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LEARNING GUIDE:
Current situation
Guiding questions Activities and resources

Where have we come from? 

What did we learn about our place and our future when 
we explored this context last year? How does this relate to 
Global Issues – Local Realities?

What do we know now?

What is our current understanding of the words global, 
issues, local, realities, sustainability?

Look at the issues and notions list in the introduction. 
Choose appropriate ones for your students to unpack. Build 
a working definition.

How is our school learning and action currently influenced 
by other places and people? 

How do we influence other people and places by our 
actions/behaviour decisions?

What school and local events take place that celebrate 
different cultures/perspectives/languages/skills/trades?

How are the parents/grandparents/family and wider 
community currently included in learning opportunities at 
our school?

What can we learn?

What changes have occurred on Earth because of human 
influence  in the last 200 years?

What effects have these changes had on the Earth?

What are some of the ancient cultural perspectives/wisdom 
about caring for our planet? (Māori/Celtic/Native American/
Pacifica/European/African/Australian Aborigine etc...)

What are some of the issues that the world faces? What is 
our current understanding of these?

What influences these issues?

What impact does (a particular issue) have on our own 
community?

Our Place Our Future learning guide and reflection using Guiding Principles 
and 4 Ps (people and participation, place, programme, practices).

Brainstorm, develop class definitions

Pool of Knowledge (p37, Kit)

Timeline (p45, Kit)

Mapping (the Earth/globe) (p35, Kit)

Exploring our Past (p124, MIME)

20/20 Vision (p125, MIME)

The Changing Land (p192, LL)

Proverbs/Legends /folktales/myths

Cultural Songs /dance/art

Buildings in Harmony with Nature (p232, EB)

The last sunflower - P 119 MiME

World in a lunchbox (p120, MIME)

Conscious Consumption (p121, MIME)

Decisions Decisions (p134, MIME)

Various Values ( p136, MIME)

Surface Water Pollution (pg 289, HW)

Where does it Come From, How does it Change? (p342, PE)

Impacts (p346, PE)

Supermarket Sleuth (P392, ZW)

Newspaper Clippings/Ted Talks/Outlook for Someday Clips

Nature is Speaking.org

Pale Blue Dot – Carl Sagan

http://youtu.be/p86BPM1GV8M Great Pacific Garbage Patch

The Story of Stuff 

Other videos on Enviroschools Web of Life 1 and 2 (p112/113, MIME) website 
– Carbon Weevils etc.

What different perspectives are there?

What creative and sustainable approaches are already being 
practiced locally?

Where could we visit?

Who could we talk to about this? Who has the knowledge?

What cultures are represented within your community and 
how are these celebrated?

What about around the world? 

Kaitiakitanga (p128, MIME)

Design an Object (p143, MIME)

Local papers

Field trips: Zoo, restoration sites, community gardens, food banks, stream study 
(Rivers and Us resource), local farms, 

Guest Speakers, events

What can we measure?

What is the measurement of our individual footprint?

Carry it with you (p385, ZW)

Personal Energy Log (p325, PE)

Home & Transport Energy Audit (p358, PE)

Make a Water Bracelet (p292, HW)

Landscape Survey (p197, LL)

Calculate your personal footprint Ecological Building Survey (p236, EB)

What would we change if we could? Recipe for Me, My environment and my (Global) Community (p137, MIME)

Design Scenarios (p194, LL)
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Key for the Enviroschools Theme Areas (found on CD Rom 
inside Enviroschools kit cover)

• MIME: Me in My Environment (in kit)

• LL: Living Landscapes Theme Area

• HW: Healthy Water Theme Area

• ZW: Zero Waste Theme Area

• PE: Precious Energy Theme Area

• EB: Ecological Buildings Theme Area

Exploring alternatives
How can we nudge people’s awareness and sensitivity to 
different ways of thinking?

HOW ELSE COULD IT BE?
Who in your community could help you explore some of these 
concepts and how can we contribute towards their needs? For 
example, migrant centre, Red Cross, UNICEF, Oxfam, UNESCO, 
Trade Aid, produce markets, businesses, support and aid 
groups.

Case studies/examples to explore:

There are some lovely examples of case studies at www.
globaleducation.edu.au/global-issues/case-studies.html.

What symbols of different cultures are there that reflect their 
desire towards peace, harmony, unity along with health and 
wellbeing? Research different cultural representations of these 
concepts. What are the similarities and differences? What 
strategies could they use to work towards these outcomes?

WHAT HAVE OTHERS DONE?
Different cultural perspectives

Trade Aid/fair trade

Chains of sustainable supply, such as purchasing ethically/
sustainably.

Lessons from nature, symbiotic relationships.

Field trips to local places – local reserves or community 
gardens, landcare areas, Trade Aid shops, op-shops, local 
businesses. Virtual trips or skype around the world (where time 
zones allow). E-buddies. Speeches, presentations, “experts”.

What particular issues that we learnt about are ones we want 
to act on? What are the priorities for change?

Creating videos/skyping/blogs that allow multi-cultural 
collaboration on same issues with students around the world.

How will we decide?

Taking action
What are the possibilities? How can young people make a 
difference? What actions will bring about the change we want?

How do our new ideas align with our school vision towards 
a sustainable community? Does this change our focus and 
priorities or contribute to these? 

What local initiatives are there that we could learn more about 
and get involved in? 

What partnerships can you build as part of this action 
planning?

What ways can we have an influence by acting locally (tangible, 
age specific, timely, relevant, appropriate)? Ripple effect/waves 
of positive influence.

How can we communicate our learning and understanding in 
meaningful ways?

How can we influence others in meaningful ways?

Refer to the “Take Action” section of the Enviroschools kit to 
see tools and techniques that will aid successful action. Co-
construct success criteria with the students, remembering to 
continue tracking the process through recounts, photos and/or 
videos, and adding to the ‘pool of knowledge’.

Ideas for actions (each of these themes will overlap/be 
connected to others): 

ECOLOGICAL BUILDING
Learning about different methods and transferring this into 
creating something useful and exciting in your school or 
community. Sharing/building knowledge.

E.g. using non-toxic, natural materials to build garden walls, a 
pizza oven, outside learning space, green house, etc.Air quality 
– efficient heating, insulation.

ENERGY
Energy use/consumption changes/fossil fuels vs other more 
sustainable approaches, personal and school based. Health and 
wellbeing.

LIVING LANDSCAPES
Food security: healthy, locally-grown sources, building 
knowledge and skills of food growing and preparation, sharing 
surplus. Farmers markets/community gardens. 

Different approaches to healthy food such as organic, 
biodynamic, permaculture, spray-free, companion planting, 
locally appropriate, seasonal. 

Biodiversity: Local reserves, landcare groups, school planting, 
community planting days, restoration, conservation.
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WATER FOR LIFE
Water quality: Trees for survival, local stream and landcare 
groups.

Storm water drain awareness e.g. fish on drains.

Dairy industry and lifestyles, sustainable milk plans, sustaining 
communities, what can students do?

Fisheries/sustainable management/quota/research/
monitoring/control/responsibilities.

ZERO WASTE
Purchasing policies/choices relating to packaging, single use vs 
longevity.

Re-using or re-purposing, reducing.

Taking responsibility for minimum impact.

Natural process such as composting.

Becoming a ‘zero waste’ school.

ETHICS AND PEOPLE
Health and wellbeing.

Care and support and consideration.

Consultation, collaborative decision-making at school, 
community, regional and national levels.

School and personal clothing.

Purchasing policies relating to local products and businesses, 
chemical free schools and community, ethical purchases. Fair 
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Trade/equity/local economies.

Reflection
What have we achieved?

What went well and what can we improve on? What have we 
learnt that will influence future actions?

How can we celebrate our successes?

Where to from here?

The following matrix of reflective questions has been taken 
from the Enviroschools kit, and focuses on the Guiding 
Principle of Respect for Diversity of People and Cultures. Refer 
to the Reflection section of the Enviroschools kit for the full 
matrix. Further questions from this can be used to develop a 
more holistic approach to considering depth and breadth of the 
programme in your school community.

Place – Wāhi Practices – Tikanga 
People and participation – 
Tangata 

Programmes – Kaupapa 
Ako

Respect for 
the Diversity 
of People and 
Cultures ...
is integral to 
achieving a 
sustainable 
environment in New 
Zealand that is fair, 
peaceful, and co-
operative and makes 
the most of our rich 
cultural traditions

How does our natural and 
built environment reflect and 
celebrate diversity? In what 
ways does it express the 
cultures relevant to our local 
area?

How welcoming, inclusive and 
accessible to everyone is our 
environment?

What is our knowledge of 
the history of this place from 
different perspectives, from 
the distant past through to the 
present time?

What do we understand about 
how different people value 
local places, and how these 
places are used?

Can we identify the indigenous 
aspects of our environment, 
and the origins of the 
introduced ones?

What practices do we 
have in our school/ ECE 
centre that reflect the 
diversity of people and 
cultures?

To what extent do we 
draw on a variety of 
inputs in the design 
of our sustainable 
practices?

What processes do 
we have in place 
to understand and 
consider the impact 
of any changes in 
practices on all people 
within our wider 
community?

How inclusive and 
participatory are our school/ 
ECE centre processes?

How well do we draw on and 
honour local expertise and 
the combined wisdom in our 
community?

How do we encourage all 
people in our school/ ECE 
centre to celebrate and value 
diversity?

What prosses are there to 
deal with exclusion, bullying 
or put-downs/trampling 
the mana of others? How 
effective are these processes?

How well do we respect and 
celebrate people of all ages, 
abilities, generations, cultures 
and orientations in our 
community?

In what ways do we 
explore different views, 
values and beliefs in our 
teaching and learning 
programmes?

How are we developing 
the attitudes and skills 
that enable us to work 
collaboratively with 
others, acknowledging 
differences?

In what ways are different 
learning styles supported 
and encouraged?

Other reflection tools are included in the ’reflection’ section of 
your Enviroschools kit.
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TOOL BOX
Enviroschools kit and Theme Area activities that will help 
support learning and understanding have been incorporated in 
the learning guide (Some of these activities may need adaption 
to include the Global Theme). 

WHAT IF SCENARIOS: 
Equity, rights of a child to education

WHAT IF… girls were banned from going to school?

• How would this affect your sister or your female friends?

• What would it be like for you at your school?

• What difference would this make to your family?

• Where is this an issue?

• What message would you give to the people in power?

In what ways can you behave to ensure everyone has equal rights and 
respect at school and in your community?

Living landscapes – biodiversity, biosecurity, roles and 
responsibilities

WHAT IF… the Government lifted the ban on eating endangered 
species, like kiwi?

• How would this affect you and your family?

• What would this do to New Zealand’s image overseas?

• What would be the effect on the New Zealand environment?

What ways can you take responsibility for the biodiversity of your local 
area?

Natural resources, limits, rights to fresh drinking water, values

WHAT IF… you had to walk 5km each way to get water?

How would this change how you use water?

What effect would this have on your community?

What could you do differently at school and home that values a water 
supply?

Living landscapes – food security, the right to food

What if… all your food was grown or produced locally?

• How would this influence what you eat?

• Who might be involved in the food production?

• How would food be shared with others?

• How would seasons affect food supply?

• What influence would a drought or flood have on your food 
supply?

What can we do at school to help our community food supply?

WHAT IF… at your school you had productive vegetable gardens 
and fruit trees cared for and used by students and whānau?

• What influence might this have on the global issue of waste?

• How could this help food security?

• What affect might this have on your health and wellbeing?

How could you be involved in this sort of action?

WHAT IF… chemical (pesticide/herbicide) use was reduced for food 
production?

• What has happened in the past and what can we learn?

• What are the positives, negatives and interesting aspects of 
pesticides? What are the effects and what do they affect?

• How have chemicals influenced food security?

How can we work more with natural processes and ecosystems in 
our school and community to produce food?

Energy

WHAT IF... oil supplies were cut off from New Zealand and we 
didn’t have any petrol or diesel to fuel our vehicles or machinery in 
New Zealand?

• How would farmers work their farms?

• What would we eat?

• How would this affect our travel?

Oil is a fossil fuel, a limited resource, and a source of CO2 emissions 
which add to global warming. What choices can we make in our daily 
life to reduce the amount of fossil fuel we use?

WHAT IF... there was a natural disaster and you had no access to 
electricity for an extended period?

What issues would you have to deal with?

How would you store and prepare food?

What things might you learn to do differently in that time?

Electricity production has a huge impact on our earth. How could we 
reduce our energy usage or use more sustainable forms of energy in 
what we do?
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USEFUL RESOURCES:
Hooks/getting started/understanding global realities

http://sciencelearn.org.nz/

http://www.landcareresearch.co.nz/resources/teaching

http://www.waikatoregion.govt.nz/Environment/

https://www.tradeaid.org.nz/index.php/page/education

http://environment.nationalgeographic.com/environment/ 

http://www.unicef.org/photography/photo_crc25.php?pid=2AM4080Q67MO 

http://www.unesco.org/education/tlsf/mods/theme_a/mod01.html

http://www.cleanairwatch.org/2014/08/which-technologies-will-help-us-achieve.html

http://www.habitat.org/asiapacific 

http://issues.tigweb.org/environment

http://issues.tigweb.org/globalization

http://www.liberalamerica.org/2014/05/12/before-they-pass-81-photos-of-vanishing-tribes-around-the-world/ 

http://www.dairynz.co.nz/what-we-do/advocacy-and-policy/environment/upper-waikato-sustainable-milk-project/

http://www.msn.com/en-nz/news/world/earth-faces-sixth-%e2%80%98great-extinction%e2%80%99-with-41percent-of-amphibians-set-to-go-
the-way-of-the-dodo/ar-BBgMjJ9?ocid=HPCDHP

http://www.footprintnetwork.org/en/index.php/GFN/page/personal_ footprint/

Purchasing policies – know about what you are buy/consuming

http://www.mfat.govt.nz/Foreign-Relations/1-Global-Issues/index.php

http://www.mfe.govt.nz/fresh-water/water-page-kids

http://www.newyorker.com/magazine/2014/12/22/big-kill

http://www.futuretimeline.net/index.htm

http://www.bbc.com/news/world-15391515

http://www.teachthought.com/culture/10-teacher-resources-for-global-learning/ (points to 10 different web sources for resources)

http://www.globalization101.org/teaching-tools/

http://journeysinfilm.org/

https://www.oxfam.org.au/explore/workers-rights/resources-for-students/
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Teaching strategies and activities: From TKI some great learning experiences and teaching tools related to the theme and 
sustainability in general:

http://efs.tki.org.nz/

Spaceship Emergency activity (see below)

Inspiring Movies: Check out Top 30 Global Health films with description and reviews at: http://www.seattleglobalist.com/2013/04/25/
global-health-films-to-get-you-inspired/12545

Home (2009, Yann Arthus - Bertrand) : Striking, thought provoking, ariel images of over 50 countries highlighting endangered 
species, Global Warming, Shortage of resources etc...

Earth (2007, Alastair Fothergill, Mark Linfield): Feature-length version of the documentary TV series Planet Earth (2006), following 
the migration paths of four animal families.

The Lorax (2012, Chris Renaud, Kyle Balda)

Our Green Roadie (Emma Heke) – Emma Heke and her son Connor (age 7) travelled the New Zealand in a tiny van, on a shoestring 
budget to showcase the ‘can do’ attitudes of people living their dreams for a better world.

Ours (Emma Heke): A Green Ribbon 2011 Award-winning NZ Nature DVD for Children encouraging conservation and care through 
55 informative topics about our Native creatures, interesting land areas and children engaged in Environmental care. 

The above two movies can be purchased through this website: http://www.redheke.co.nz/our-creative-children

Countrys game - ask your facilitor for a copy

Smith, David (2011) If the World Were a Village – a book about the World’s People. (Second edition), Allen and Unwin, Ontario:

Local experiences

Talk to your facilitator for relevant examples for learning outside the classroom.
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SPACESHIP EMERGENCY 
ACTIVITY 

PURPOSE:
• To challenge people to consider the perspective of Planet 

Earth as being like a self-contained spaceship.

• Earth is a closed system, everything is connected. All living 
things have specific needs.

INSTRUCTIONS:
1. Get into groups of 3-5 people.

2. Imagine you are in control of a spaceship on a very long 
journey.

3. (Warning bells are ringing) There has been an emergency 
but you don’t know what it is yet. You need to check all 
your life support systems to see what it is. 

4. In your group, list all possible life support systems needed 
in the spaceship. i.e. everything needed to keep the 
spaceship running and people alive (give a couple of cues 
if need). 

5. Now…For each life support system quickly go through your 
list and describe in more detail what is needed.You are 
now going to be given a brief on what your emergency is. 
(Handout options below.)

The oxygen level has become dangerously low.

A large amount of food has spoiled. There is still enough to 
go around, but crew members have panicked. The richer crew 
members have bought most of the food and others are going 
hungry.

Poisonous chemicals from the factory section of the ship have 
been washed down the drain and polluted the water supply.

Your fuel is nearly exhausted.

Fights have developed amongst the crew members. Crew 
members are forming gangs and are pressuring other crew 
members to join them.

Rubbish (food wrappers, old machine bits, dirty oil, plastic 
containers) is filling needed space on the spaceship, and 
supplies of paper, plastic, metal for machine repairs, etc are 
running out.

6. Your group needs to work out a way or ways to solve your 
problem, remembering there are no ships or space stations 
nearby to help. The only outside source of help you have is 
from the sun. Please record your ideas.

7. One more important bit of information – your spaceship is 
actually called Planet Earth!

Earth is a tiny (relative to the universe) self-contained 
spaceship (or system) cruising at 66,000 miles per hour 
around the sun. We have limited supplies on Earth.

The sun is our only refuelling station. It’s the only outside 
resource we have!

If the Earth was the size of this globe the biosphere which 
contains all our life support systems would be no thicker 
than the ink on this globe. 

What we take from the biosphere must somehow be 
replaced. What we put into it must be able to be used by it 
otherwise it will be accumulated as rubbish. 

We cannot throw things away on a spaceship, there is no 
away.

• Discuss how you might solve the problem again now that 
you know the spaceship is Planet Earth? (Use the back of 
your sheet if you need more room.)

REFLECTION:
How did the solution change when you knew the spaceship 
was Planet Earth?

What did you learn or realise through this activity?
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GLOBAL IS
SUES

Considering how others live, learn and earn around the world and 
how our choices can generate actions for a sustainable future.
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